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        Abstract



        
          Introduction:


          In today’s global situation, the issue of living together in peace and harmony is increasingly crucial and has become a challenge for all, including the education sector.

        


        
          Aims:


          In this regard and because of the need to develop a harmonious and peaceful world, the present study aimed at constructing a peace pedagogy model which could foster a culture of peace in any educational institution. To elaborate, we describe the implementation process of a peace model in a school environment. For appropriateness, a qualitative approach with a case study method was used. 35 students were taken as the participants of the study, chosen from the eleventh grade of the science class of Universitas Pendidikan Indonesia’s demonstration High School, plus 7 teachers were taken from Indonesian Language, History, Civic Education, Islamic Education, Arts, Guidance and Counseling, and Biology departments. All the participants were purposively selected as informants to the study.

        


        
          Conclusion:


          The model was demonstrated in 14 class sessions of 40 minutes each spread across the seven mentioned school subjects. Data were analysed thematically and triangulated based on theoretical comparison and personal reflection. Conclusively, it was etablished that the model's implementation had no significant effect on the creation of a safe and peaceful classroom environment based on the zone of peace parameters. It was finally revealed that their weaknesses regarding the model's construction, teachers’ knowledge about the model, differences in teachers’ abilities, challenges in classroom management and inadquate student support activities.
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      1. INTRODUCTION


      In today’s global situation, the issue of living together in peace and harmony is increasingly crucial and has become a challenge for all, including the education sector. Many approaches, methods and models have been put in place to encourage learners develop the necessary knowledge and skills required to prevent and solve conflicts as responsible citizens. Because studies have revealed that anger and juvenile violence are among the common issues faced by teachers and school psychologists [1]. Education institutions are now being considered as places that can improve or worsen a community’s peace situation because a school is the most appropriate channel or vechile that can foster the development of a peaceful and or harmonious society. It is believed that through peace pedagogy violent acts can diminish from our communities which have been known for quit a long time to be emerging from local communities (i.e., conflicts) [2]. Hence, it has not been difficult to find fights, bullying, and conflicts among adolescents [3] within the local communities and also now in our schools and course classrooms.


      Jacques Delors the Chief of International Commisions on Education for the Twenty-first Century presents a similar idea in a UNESCO report of 2006 of “ learning to live together, learning to live with others. This type of learning is probably one of the major issues in education today because education institutions receive people from the different backgrounds, who are then entrusted to teachers as custodian, being forced to deal with the varying and direct effects of anger and aggression such as violent threats and conflicts among learners, but also indirect effects such as learning difficulties and personal adjustment [1].


      The long-term strategic plan of Indonesia is to encourage long-term “peace education” and “global education”, namely, peace education that is expected to help solve global problems. The most significant strategy to promote a culture of peace is through peace education [4]. Peace education (education for peace) aims to develop learning that support social cohesion, justice, and the preservation of the environment according to Salomon and Nevo, 2002, and Wenden, 2004, in [5]. Education in general and schooling in particular play an important role in creating “structural violence”, namely, the unbalanced and oppressive socialeconomic and political relations according to Galtung in [6]. In practice, peace education has five characteristics: transformative, process-centered, participatory, relational and sustainable [7].


      In the Indonesian education system, from kindergarten to university level, there is no program or educational services that explicitly develops values ​​of peace. In the context of conflict it is suggested [8], that “ there is no doubt of the real need for a comprehensive conflict resolution programs in the school”. A more assertive statement can be found [9] that “a comprehensive conflict resolution program promotes a safe school environment that permits optimal personal growth and learning”. It has been recommended [10] that schools should plan, implement and evaluate peace curriculum. Learners are given knowledge about personal development, social skills, as well as feeling peace with themselves in the school environment, family and community. Based on these considerations, the existence of educational models that can foster a culture of peace in schools is a necessity.


      Up to now, the development of peace pedagogy does not yet have a solid platform and basis as it is still in the pilot stage despite the everday practice of those values in education. The local wisdom values should be re-examined and developed as social capital within the framework of creating a peaceful life that is characterized by the presence of harmony with ourselves, with others and the environment. The results of the first year research have formulated a model of peace pedagogy to build a culture of peace in formal education. This model was built through the integration of theoretical studies about the peace education program models that have been implemented in developed countries in Europe and Asia, with the focus on empirical studies related to the culture of peace in the school and community. The research problem is whether the model of pedagogy of peace has a high feasibility to be implemented to develop peace culture in formal education.


      In general, this study aims to construct a model of peace pedagogy in order to foster a culture of peace at formal education level. It is intended to assess the feasibility of the model and introduce it to the educational stakeholders at school level in order to develop a support system for its holistic model implementation.

    


    
      2. LITERATURE REVIEW


      Everyone needs peace, as they need happiness, justice, and prosperity. From time to time, the need for a culture of peace and peace itself is very urgent. In this case, it is revealed [4] that, “ no time is more appropriate than now to build a culture of peace. No social responsibility is greater nor task heaver than that of securing peace on our planet on a sustainable foundation ”. To live together in peace and harmony is also a challenge, for educators, while students themselves also faced with the challenge in their personal lives. The report of the International Commission on Education for the twenty-first century, or better known as the Delors Report has identified seven issues that threaten humanity with direct implication on the values, namely: the conflict between the global-local, universal-individual, traditional-modern, short-term and the long term consideration, competition-cooperation, expansion of knowledge expansion-assimilation skill, and the spiritual-material.


      The Commission recommends the reconceptualization of education based on the principle of lifelong learning that is supported by four pillars: learning to know, learning to do, learning to be and learning to live together. Perhaps this suggestion is based on the historical fact that education does not automatically bring a message of peace, democracy, and respect for the rights and welfare of others [11] revealed that “ education can be part of the problem as well as part of the solution. Policies and practices at all levels within the education system need to be analyzed in terms of their potential to aggravate or ameliorate conflict”. On this basis, the peace education is an important solution in creating an ideal atmosphere for human life.


      Peace education is not limited to conflicts and solves them peacefully, and will be more effective if adapted to the social context, culture, needs and aspirations of a country. Peace education needs to be strengthened by the values of culture, religion, and humanity values and can even be regarded as the “essence of a new humanity”. The definition of a culture of peace based on the Declaration on a Culture of Peace in 1999 is “ as a set of values, attitudes, traditions, modes of behavior and ways of life based on respect for life”. A culture of peace cultivates a mindset characterized by the transition from the use of force to the reasoning, of conflict and violence to dialogue and peace.


      In the context of peace pedagogy, there are some principles that should be addressed: (1) peace education is not a proper school subject. Peace is not just an end, but it must be presented as the climate, a climate that covers instructional interactions; (2) peace education is a conscious effort of all parties to change the ways of solving problems that do not jeopardize the social order and justice; (3) how a good human life is identified in culture. It could refer to the definition of religion, law, or rule or anything considered functional. As with any culture that has universal elements, but is often present contextually, the way humans translate and teach peace can refer to the universal and local standards; (4) the fundamental to peace education is teachers' commitment to shape the experiences and preferences of the students in order to promote peaceful means despite a variety of difficulties faced by them.


      Finally, peace can be made when the entire population of the world is aware of and understands the world's problems globally, has conflict resolution skills, and strives to uphold justice without violence, living with reference to the standards of human rights and equity, appreciate cultural diversity, mutual respect between fellow citizens. All this can be achieved through systematic peace education according to Solomon [12]. In relation to the model of peace education, there are various terms among others, such as Conflict Resolution Education (CRE), peace education, peacemaking, violance prevention or violance reduction [9]. Models of conflict resolution have some things in common, namely, to develop students to be able to realize that conflict is a part of life and capable of solving it peacefully, develop awareness of the uniqueness of individual response to conflict and understand the differences in the response of others, learn to practice the principles and skills of conflict resolution and empowering students to be able to be responsible to jointly resolve conflicts peacefully and to integrate this responsibility in daily life.


      Many studies have been carried out to identify the effects of conflict resolution education. A study [13] found that conflict resolution and peer mediation training can improve academic achievement. Conflict resolution education in US schools has a positive impact on students, schools, and communities [14]. Research [15] found that conflict resolution can improve students' skills in problem solving, critical thinking, decision making, and improve social skills, such as respect for diversity, empathy, cooperation, exploration and expression of feelings. Another study [16] also supports the positive impact of conflict resolution education, which improves problem solving skills and adolescent self-concept. Adolescents in the study showed significant improvement in self-concept, both physically and affectively. It is proved [16] that peer mediation reduces conflict and increases the tendency to help others in conflict, increase prosocial values, improve the ability to understand another person's perspective, and reduces aggressiveness.

    


    
      3. METHODOLOGY


      This study adopts a qualitative approach to describe the efforts of school subject teachers in implementing the model of peacepedagogy as the main parameter. The method used was a case study with analysis unit analysis of the the implemention process of the peace pedagogy model to build safe and peaceful classrooms.


      
        3.1. Subjects


        The research subjects in this study were seven high school teachers of UPI Laboratory School (demonstration school) who teach Islamic Religious Education, History, Civics Education, Biology, Indonesian language, Arts and Counseling and Guidance. Focus was on the implementation of the intervention model of peace pedagogy in building a culture of peace in schools that were integrated in the teaching subjects and the counseling and guidance services. The other research subjects were 35 eleventh grade students who were selected purposively.

      


      
        3.2. Data Collecting Instruments


        This research is classified into a general qualitative procedure to reveal data on narrative and descriptive basis. The research instrument is the observation sheet of zone of peace developed [4]. To complement the research data, an interview was conducted to reveal teachers’ experiences with the model’s implementation.

      


      
        3.3. Data Analysis and Interpretation


        Qualitative data collected through interviews and observations are presented in a narrative, logically analyzed, reflected on and interpreted by the researchers as well as any other relevant literature. To arrive at the final conclusion, the data were adjusted to the best practices of peace education in order to avoid subjectivity in obtaining final results.

      

    


    
      4. FINDINGS AND DISCUSSION


      Based on observations during the implementation of the model and the results of interviews with teachers, a temporary conclusion can be drawn that the integrated implementation of the peace pedagogy model in these subjects and guidance and counseling has not worked as planned. For example, in the biology class discussing about “the circulatory system” fully explains the substance of the subject, despite the fact that there is little room to incorporate issues of peace when discussing the impact of unbalanced blood cells of the body. The atmosphere during the hectic learning even tends to fuss, so many times the teacher had to say, 'listen to this first' in an attempt to create a conducive atmosphere. The cozy atmosphere did not last long as students return to divided attention, chatting with friends, dozing, even doing things that are not related to the subject. Noisy classroom was always uncontrolable, respectful behavior only materialized when the teacher complements a student after a student posed an idea. Ironical phrases such as “you’re noisy” during the learning activity were used and quite often taken as a joke by the students.


      The implementation of the model in the counseling and guidance services was done by discussing the topic of 'cooperation and tolerance' and 'problem solving'. Experiential efforts were made by the teacher through games like 'Matches Tower'. After going through the preliminary stages of group formation, the students formed a 'tower of matches' within 10 minutes. Once the game was over, there was no elaboration or counsel on the moral and values ​of the game, especially those associated with building a safe and peaceful class. On the topic of 'finishing', at one stage the teacher was to provide students with worksheets that contain conflict situations faced by students. In groups, the students were encouraged to find alternative solutions to conflict situations. At the end of each session, group representatives present the results of their analysis. Just like the previous session, the supervising teacher was not able to explain the essence of the conflict faced by students and how best to look for alternative solutions. The apparent weaknesses can be seen in the teacher’s effort to generalize and infer group activities in relation to peace issues in the context of the students’ daily life. The model in the Indonesian language class was implemented by discussion in the topic of 'writing rhymes'. Typical of the Indonesian class, the teacher began by greeting, checking the student attendance and saying, 'be quiet, ok”. The lesson began with playing a video about the poem, during the activity, the atmosphere was noisy, students talked to each other, students occupied with a flurry of their own, some even commented about video. There was also a female student who touched the arm and head of a boy and pushed it saying 'why'. After students finished writing rhymes in groups, each group performed in front of the class by reading their rhyme. During the presentation, the other students were noisy, engaged in other activities while occasionally laughing and commenting, 'it’s funny...'. The teacher responded to the students' comments by saying 'be quiet, listen!'. The lesson closed with a question by the teacher whether the poem was written by a fine and virtuous friend. Just like in other subjects, the teacher does not draw inferences of the subject to building a safe and peaceful classroom climate. In the Arts and Culture class, the model was not implemented in accordance with the existing guidelines. However, there were a few things noted about the learning activities in this class. First, the class was managed in a form of cooperative learning where students work in groups to complete the tasks assigned by the teacher. Second, students showed enthusiasm to accomplish their tasks even though the task completion was spontaneous. Third, occasionally teachers helped students complete their assignments in the form of song creation. Fourth, there was no action or activity that specifically led to the cultivation of attitudes or values of peace, but there were only a few keywords related to attitudes and values, like appreciation and respect. Both of these keywords are already important components in the process of learning art and culture. The History class was managed in a classical process. At the time of observation, the lesson being taught was about the period of the establishment of independence fighting organizations. Teachers simply asked students to work together to find information about when and where those organizations and movements were established. Cooperation became an important feature in this class but there was no process or activity that showed how the values of peace were applied in the classroom. Overall, this class was not able to implement a model of peace with good pedagogy. In this case, the teacher was not ready to apply the model.


      In general, the results of the model show that the safe and peaceful classroom climate as an ultimate goal was not created. There are many perspectives to explain these findings, among others, from the substance of the model, the readiness of the teacher and student to participate. From the technical side of research, the implementation of 14 classroom sessions is not a guarantee for changes in the climate. In terms of teachers, their understanding of the model, classroom management skills, and role model in pedagogy of peace are among the obstacles. The next discussion focuses more on the substance of the peace pedagogy and normative role of teachers in the context of peace pedagogy.


      Peace education program at school level is basically a character development intervention based on human values, moral, and spiritual laws that put an emphasis on developing competencies and peaceful life of the students [17]. The peace education program extends from the individual, school, state to the global level. At the individual level, to be able to live peacefully the students require a lot of skills, such as affirmative acts, positive thinking, empathetic listening, assertive behavior, decision making skills. Peace at school level focuses on the development of the climate or the spirit of peace through the slogan 'has to be caught rather than be thought’ that begins from the inside with a spirit of appreciation, cooperation, and learning to trust each other. Relationships built on the spirit of brotherhood and respect will naturally give birth to peace in schools supported by the system of values, norms that guide everyday behavior of students in school [17].


      Peace is the ideal state in international relations, inter-group relations between ethnic groups,interpersonal relationships (family and work) and intrapersonal peace for psychological and spiritual purposes. Peace in the whole relationships is important for human health and welfare. The review of several studies conclude that the welfare and psychological health would be realized if the relational aspect in various levels are integrated harmoniously [18]. Harmonious interpersonal relationships are related to health and happiness [19]. The attitude of people in large groups affect each other whether the state encourages war or promotes peace.


      Peace is defined as a condition of the individual, family, community or country that has low and high levels of violence in harmony of mutual and beneficial relationship [20]. The context of the peace according to Anderson is within the individual (intrapersonal peace), individuals (interpersonal peace), between social groups (social peace), in the community (civil peace), in the state (national peace), inter-state (international peace) and with nature (natural peace), and with the ultimate reality or God (existential peace). In the context of the theory about the level of peace developed [4], four characteristics that represent Sundanese personality can be categorized as personal peace that is characterized by the values of self-respect, inner resources, love, and hope.


      The school has a strategic position as an agent of peace and cultural development, and teachers are a central figure, but the school principal’s support is still limited. Therefore special efforts are required [21]. Teacher-centered approaches and subjects are not effective for peace education. Unlike the subjects, peace education depends on teachers' personality. Students learn the peaceful behavior of how the teacher speaks, responds to the challenge and look at certain issues than what the teacher taught. Teachers who are not peaceful cannot teach peace as their behavior is contrary to what they teach [17] so it is not excessive if the pedagogy of peace is an “honorable” potential for respect for human rights [21]. Teenagers are the main capital in building a culture of peace. Therefore, teenagers are more likely to avoid violence and may be involved in instilling a culture of peace if given an opportunity to mutually bound and strengthening in instilling a culture of peace in a common life [22].


      Peace pedagogy to develop a culture of peace focuses on the development of mindset instead of micro competence. It departs from the statement “since war begins in the minds of men, it is in the minds of men that defenses of peace must be constructed” [17]. The values ​​of peace as local wisdom certainly do not appear immediately, but proceed so long that eventually proved to contain a favor for life. In this case, local knowledge in a tradition and culture is strongly attached to people's lives. That is, to a certain extent there are perennial values that ​​are deeply rooted in every aspect of cultural locality.


      The peace spectra targeted by this model is holistic because it has vertical (transcendent) and horizontal (instrapersonal and interpersonal) dimensions. This is in fact the essence of education itself as a learning process that is based on the formulation of philosophical values that every individual is able to understand the values of truth and universal truth. Through education, each person must not only be good for itself, but should benefit the wider society and be able to establish a good relationship with God the Creator. In this context, learning outcomes are evaluated to brush up knowledge and behavior that is not fully in accordance with the nature of the values of truth and goodness of life which are universally recognized [23].


      Today the children should be educated about the art of living peacefully and harmoniously and social cohesion as practical values. Everybody is aware that the excessive emphasis on cognitive learning led to disturbance to the development of emotional, social, moral and humanistic aspects [4]. Education is failing to equip people with the ability to live in peace instead of actual meaningful education. In fact, almost all topics in the curriculum have been designed to steer students on a peaceful and happy life, but the process of learning about peace and happiness in the classroom is seemingly unreal [24].


      There is a fundamental question whether education uses or generates value. It is a 'deliberate process' that is socially acceptable and for social purposes. Education then becomes the value loaded because the entire human process involves the actual value and it is in fact an educational process, because educational and cultural ties cannot be separated. There is no culture without education and so are the educational praxis always in the cultural sphere. In that context, education has a deliberative meaning, that “every society tries to transmit the fundamental ideas regarding the nature of the world, knowledge, and values they adhere to” [25].


      Peace education needs to be introduced to children as early as possible, in different methods. Teaching the values of tolerance, understanding, and respect for diversity can be introduced through their exposure to many different countries, geography, history and culture as an empowering them to become agents of peace in the context of their environment [4]. The power of understanding and perspective on peace as conditions and values cannot be overemphasized. For this reason it is confirmed that the need for a change of mind about the concepts and values as a first step to solve today’s issues [4].


      Peace education is fundamental, and it is not only about the results but the process as well [26]. It is a process of not merely learning about peace and war, but requiring knowledge about peace and war, and involves learning to live peacefully as citizens in a democratic society Development of resources to help educators and administrators to implement peace education is an important step in developing a culture of peace [26]. In relation to the content of peace pedagogy, the educational contents can be knowledge and skills of everyday events that occur in the classroom, that can turn the students into agents of peace in their life [21].


      In many classes, teachers mostlyadopt the approach of “learning about” or “learning to”. “Learning about” approach stresses knowledge with a focus on assimilation and interpretation of facts, concepts, data, and facts. The “learning to” approach focuses on the acquisition of values and the development of skills that allow the learners to apply what they have learned. “Learning in or through” approach is the actual process of learning which is considered to be relevant to peace education [27]. And the knowledge and skills necessary to live in peace are reinforced by a reflection during the learning process, after learning and for the long-term behavior [21].


      The learning process begins with the development of internal peace in the mind and heart of individuals who seek the truth, knowledge and understanding of their respective cultures and respect for shared values to achieve a better future. Those who have internal peace are identified as having dignity and recognition as social beings [4]. Learning to live together in peace requires the quality of relationships at all levels, is a commitment to peace, human rights, democracy and social justice in an environment that is ecologically balanced.


      In relation to the research questions and the model’s implementation procedures, the main basis for peace education is [28] a statement that peace education should “... constitute a very real part of the day to day 'incidental' learning that takes place in a classroom”. Peace education is practical rather than theoretical as education is truly a project of awareness of the meaning of being human and interaction with nature and other creatures. This includes learning to care and care for the environment. In the context of the application of pedagogy, peace education is not a particular subject. It is not the end, but a climate that covers learning interaction [29]. This view is in line with a view that peace education involves the creation of “zone of peace” in a classroom, the school and the surrounding environment in the form of physical space, psychological and caring, safe and joyful learning [28].

    


    
      CONCLUSION


      The peace pedagogy model can be applied at structural and personal levels. Structurally, the vision and mission of peace are embbeded through peace education seminars involving all teachers and principals in the hope that a peaceful mindset is ingrained in the minds of all stakeholders of the school. Personally, the mindset of peace is disseminated through training activities and the model application in school subjects as well as guidance and counseling services. In general, the implementation of the model does not seriously affect the formation of a safe and peaceful classroom climate based on the parameters of the zone of peace. The model is still weak in some cases, mostly its constructs, teachers’ understanding of the model, teachers’ capacity building, teachers' classroom management skills, and students’ support.


      Based on the research findings and referring to educational theories and reviews, it is recommended that: (a) implementation of the peace pedagogy requires teachers to be creative and innovative. Therefore, teachers are expected to be willing to open themselves to learn a lot about peace pedagogy. The training and materials they learned and gained during capacity building activities are only one stimulus. They should further enrich their knowledge and skills on peace education. It aims to ensure the sustainable implementation of the model at the aftermath of the research. This perspective is in line with one of the principles in pedagogy of peace, which requires that the building of a culture of peace is a long process; (b) the culture of peace is not merely the personal affairs of school personnel, but rather a collective effort of education stakeholders. Thus the development of a culture of peace in schools needs systematic and systemic efforts in the constellation of interpsersonal interaction. At the level of the image, the peaceful spirit is attached to the school vision and mission so that it becomes the awareness of all elements of the school. Furthermore, for more elaborative, the values ​​of peace culture become a part of the curriculum. To avoid exclusiveness and reduce academic burden, the peace pedagogy should be integrated into the existing school subjects. To be more comprehensive, the development of a culture of peace can also be attached to a variety of extracurricular programs. With a variety of modes, the development of a culture of peace in schools through interventions can be carried out through the structural organization, and simultaneously at the individual level, and (c) education for peace and the spirit of peace should be the mission of every teacher. During the implementation of the model, there was an uncertain interaction between the curriculum goal achievement on the one hand and the development of a safe and peaceful class climate on the other hand. The simple logic that teachers must hold is that when the class climate is safe and peaceful, the learning process will be more conducive as there is less interruption that damages learning atmosphere. Therefore, classroom management is a micro skill that should be urgently developed.
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