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Abstract:

Background:

This article delves into the examination of distinctions in personal traits, professional qualities, and professional self-esteem between seasoned
journalists and aspiring student journalists. Numerous studies have undertaken comparisons between student and professional individuals across
various domains, but not in journalists.

Methods:

The study involved a sample of 48 students and 48 established journalists, with average ages of 19 and 25 years, respectively. Participants were
subjected to a battery of tests, including Rusalov’s Temperament Structure Questionnaire, Cattell’s Sixteen Personality Factor Questionnaire, the
“Motivation of Professional Activity” method by Zamfir K., “Motivation for Career” method by Noe A., Noe R., Bachhuber D., Zakirzyanova
L.A.’s method for Assessing Journalist Professionalism, Kalina N.F.’s method for Evaluating Social Intelligence, among others.

Results:

We found no disparities in temperament attributes, personal characteristics, and social aptitudes between these two groups. Differences were
observed only in certain aspects of self-esteem, such as operational activity and self-esteem of result. Specifically, these differences concern the
assessment of hard skills, job satisfaction, and professional responsibility. All the aforementioned aspects were found to be more pronounced in
professional journalists compared to their student counterparts.

Conclusion:

The demarcation between students and professional journalists encompasses variations in personal competencies and self-esteem, which form the
core of one’s professional self-concept. However, significant differences in personality traits between students and professional journalists were
not identified in this research.
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1. INTRODUCTION

The  selection  of  a  future  profession  represents  a  pivotal
juncture in an individual’s life, marking the commencement of
a  protracted  developmental  trajectory.  Substantial  disparities
distinguish professionals from students, particularly those who
are  at  the  outset  of  their  journey  to  master  a  prospective
vocation and its intricacies. An intriguing query that arises in
this context pertains to the moment when a student or a young
individual attains the status of a bona fide professional, fully
embodying the essence of their chosen profession. Consider,
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for instance, the transition of student journalists into the realm
of professional journalism. This transition can be contemplated
from two distinct perspectives.

The first perspective hinges upon an assessment tailored to
the  unique  attributes  of  each  individual  and  their  specific
circumstances, with a direct examination of their knowledge,
skills,  and  tangible  experiences  within  their  chosen  domain.
The  second  perspective  revolves  around  a  broader
consideration,  taking  into  account  the  average  age  and  the
developmental  milestones  associated  with  professional
progression,  including  the  phenomenon  known  as  the
“professional  crisis.”  This  implies  that  typically,  around  the
ages of 23 to 25, an individual passes the crisis of professional
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adaptation and development [1].

Consequently, students who fall within the age bracket of
17 to  21  (for  bachelor’s  programs)  or  17  to  23  (for  master’s
programs)  cannot  be  regarded  as  professionals,  even  if  they
have accrued some practical work experience. This brings us to
another thought-provoking question: What are the discernible
disparities  in  personal  attributes  between  students  and
professionals?  While  disparities  in  knowledge  and  skills  are
readily apparent,  the realm of professional qualities warrants
closer  examination.  Professionally  significant  attributes  are
inextricably  rooted  in  personal  traits  and  individual
psychological characteristics. These attributes hold particular
significance within vocations of a socio-communicative nature,
where continuous interaction with others is indispensable – a
defining feature of professions such as journalism.

2. SHORT REVIEW OF THE PROBLEM

Comparative  analyses  of  students  and  professionals
represent  a  well-established  dimension  of  research.  For
instance,  Höst,  Regnell  &  Wohlin  conducted  a  study
demonstrating  that  there  are  no  discernible  differences  in
problem-solving capabilities among students and professional
software developers [2]. However, it is worth noting that this
finding  primarily  pertains  to  final-year  students  in  Master’s
programs, who complete their studies in less than a year.

In  contrast,  another  investigation  revealed  marked
disparities  in  both  interpersonal  skills  and  competencies
between  students  and  professionals  within  the  fields  of
computer engineering and teaching [3]. The outcomes of this
comparison  were  quite  evident:  professionals  exhibited
superior development in personal, social, and emotional skills
and competencies, with a broader range of these attributes at
their  disposal.  Notable  examples  include  enhanced  stress
resilience,  adaptability,  and  superior  communication  skills.
These soft skills hold paramount importance, as they constitute
an  integral  component  of  an  individual’s  professional  self-
esteem.

Expanding on the theme of soft  skills,  a  renowned study
conducted by Palacios-Huerta and Volij uncovered noticeable
discrepancies  between  professional  soccer  players  and
undergraduate students [4]. Employing a prisoner’s dilemma-
type game, professional athletes demonstrated a higher degree
of  balance  in  their  decision-making  compared  to  students.
These results underscore the adeptness of professionals in not
only their hard skills but also their soft skills, enabling them to
comprehend  the  context  and  act  in  the  best  interest  of  their
team.  A  similar  pattern  emerges  in  research  involving
financiers [5], where professionals exhibited superior abilities
in  assessing  situations,  making  decisions,  and  grasping  the
underlying context compared to their student counterparts.

In  the  realm  of  skills  and  qualities,  a  noteworthy  study
examined  the  presence  of  negative  anti-professional  traits
among teachers and pedagogy students [6]. This investigation
also  bolsters  the  notion  of  professionals’  superiority  in  this
domain,  with  teachers  displaying  notably  lower  levels  of
Machiavellianism,  narcissism,  and  psychopathy  compared  to
students.  However,  it  is  important  to  acknowledge  that  such
findings may stem from various factors, including professional

maladaptation or  individuals  with pronounced negative traits
not meeting the prerequisites for becoming teachers. In some
instances, these results may also reflect individuals’ capacity to
adapt to the demands of their chosen profession.

The subsequent research endeavors to discern distinctions,
once  more,  between  teachers  and  students  utilizing  the  Big
Five personality trait test [7]. The findings of this study paint a
distinctive portrait of professional teachers: they exhibit lower
neuroticism,  greater  extraversion,  increased  openness  (in
specific  specializations),  elevated  agreeableness,  and
heightened conscientiousness compared to the average student.
These  results  suggest  that  teachers,  as  a  group,  possess
enhanced  communication  and  interpersonal  skills.

Similar  outcomes  were  derived  from  an  examination  of
professional  ethics  [8].  While  minimal  disparities  were
observed  between  first-year  and  final-year  students  in  their
ethical  decision-making,  more  pronounced  distinctions
emerged  when  comparing  graduated  students  with  seasoned
professionals.  Additionally,  a  comparative  study  involving
young nurses (with an average age of 31) and student nurses
(with an average age of 21) revealed greater commonality in
values among the younger cohort, in contrast to the disparities
observed between young nurses and their senior counterparts
(with an average age of 41) [9]. Jiménez-López and colleagues
found  that  the  younger  participants  prioritized  social  values
such  as  friendship  and  relationships,  whereas  senior  nurses
emphasized  ethical  values.  Furthermore,  hedonistic  and
financial values held greater importance for the younger cohort
than for their more experienced counterparts.

The  overarching  conclusion  drawn  from  these
aforementioned studies underscores the transformative impact
of  professional  experience  on  individuals.  Interestingly,
transformative changes are even evident during the educational
phase;  Pollard  &  Miers  conducted  research  indicating  that
interprofessional  education  has  the  potential  to  expedite  the
development  of  individuals’  soft  skills  at  a  faster  rate  than
uniprofessional education [10].

In the discussion of professional qualities and skills, it is
imperative to delve into the realms of professional self-concept
and  professional  self-esteem.  The  former  encompasses  an
individual’s  holistic  self-image  as  a  professional,  while  the
latter represents the core of professional self-concept, exerting
a substantial influence on productivity, motivation, and overall
success.

In  this  context,  a  pertinent  meta-analysis  involving
longitudinal  research  on  academic  self-concept  in  school
students  sheds  light  on  the  reciprocal  relationship  between
achievement and academic self-concept [11]. Furthermore, it is
noteworthy  that  self-concept  demonstrates  correlations  with
self-efficacy, although self-concept is primarily linked to future
accomplishments, whereas self-efficacy is more closely tied to
an individual’s present abilities [12].

Therefore,  it  is  evident  that  only  limited  research  has
delved into the intricate domain of professional self-concept,
often  focusing  solely  on  academic  self-concept.  This  is
particularly conspicuous when considering the nuanced process
of  nurturing  students’  professional  self-esteem.  Moreover,



Differences in Individual-psychological Properties The Open Psychology Journal, 2023, Volume 16   3

there  is  a  conspicuous  dearth  of  literature  addressing  the
subject of professional self-esteem among student journalists.

In  summary,  the  comprehensive  analysis  of  student
journalists and their professional counterparts reveals distinct
differences across a spectrum of characteristics, spanning from
personal qualities to soft and hard skills. These variances raise
intriguing  questions,  which  can  be  attributed  to  both
professional  education  and  work  experience  or  the  natural
psychological  development  associated  with  age.  While  the
improvement  of  hard  skills  is  directly  linked  to  professional
training, the origins of disparities in personal qualities and soft
skills are more nuanced, extending beyond the realm of work
and profession.

To  dissect  these  differences,  researchers  can  draw  on
insights  from  developmental  psychology.  Certain  tendencies
typical of adolescents and students, such as hyperplasticity of
values  (not  yet  crystallized),  high  aspirations  for  the  future,
imperfect  soft  skills,  self-centeredness,  self-reliance,
susceptibility  to  influence  from  peer  groups,  and  high
adaptability,  might  provide  a  foundational  understanding.
Identifying  these  peculiarities  constitutes  a  crucial  aspect  of
this  research.  The  primary  aim  of  this  study  is  to  delineate
discrepancies between student journalists and their professional
counterparts,  not  solely  in  terms  of  individual  psychological
attributes  (personal  qualities)  but  also  within  the  domain  of
professional self-esteem.

3. METHODS

To  initiate  our  investigation,  the  selection  of  personal
qualities to be compared is essential. At the foundational level,
rooted in the physical and nervous system, we have opted to
examine  temperament,  a  set  of  individual  psychological
attributes. Accordingly, we employed Rusalov’s Temperament
Structure Questionnaire to explore the multifaceted dimensions
of temperament, encompassing social ergicity, plasticity, social
plasticity,  pace,  social  pace,  emotionality,  and  social
emotionality  [13].

Transitioning to the domain of  personal  qualities,  one of
the  most  comprehensive  tools  at  our  disposal  is  Cattell’s
Sixteen  Personality  Factor  Questionnaire,  which  offers  an
extensive  array  of  traits  for  comparative  analysis.

At  the  social  level,  we  scrutinize  qualities  that  empower
individuals  to  establish  connections  with  others  and  assume
diverse social roles. In this context, we assess social intellect,
motivation  (as  the  impetus  for  engaging  in  various  activities
and social interactions), and values.

To gauge the significance of values, we employ the method
of  Personality  Value  Orientation  Structure  Diagnosis  by
Bubnova  S.S.,  highlighting  the  following  values:  recreation,
material  well-being,  hedonism,  mercy,  love,  cognition,
influence, respect, social activity, communication, and health.

Additionally,  we measure  the  level  of  social  intelligence
using  the  method  for  Evaluating  Social  Intelligence,  or
SOINT-2  by  Kalina  N.F.,  expressed  as  a  percentage.  The
exploration  of  motivation  is  conducted  through  two  distinct
methods:  the  first  method,  “Motivation  of  Professional
Activity” by Zamfir K., and the second method, “Motivation

for Career,” adapted from Noe A., Noe R., and Bachhuber D.

These meticulously chosen instruments and measures will
enable us to comprehensively examine and compare the diverse
facets  of  personal  and  social  qualities  between  student
journalists and their professional counterparts, shedding light
on  the  nuanced  distinctions  within  their  professional  self-
concept  and  self-esteem.

Within our research, we have allocated professional self-
esteem  into  four  distinct  constructs:  the  operational  activity
aspect, personal aspect, potential self-esteem, and result self-
esteem.

The operational activity aspect encompasses both hard and
soft  skills,  with  particular  relevance  to  our  sample  of
journalists.  To  assess  this  dimension,  we  have  utilized  the
“Method of Studying Journalist’s Professionalism” developed
by Zakirzyanova L.A.

Moving  on  to  the  personal  aspect,  we  have  included
professional  qualities,  which  we  evaluate  using  the  author’s
technique for measuring journalist’s professionally significant
qualities [14].

The constructs of potential and result self-esteem pertain to
the  evaluation  of  one’s  own  potential  and  achievements  in
professional endeavors, respectively. For measuring potential
self-esteem,  we  have  employed  the  “Career  Intuition”  scale
from the aforementioned “Motivation for Career” method, as
assessing career prospects is an integral component of overall
career motivation. To assess the self-esteem of result, we have
employed the “Integral Satisfaction with Work” questionnaire
by  Fetyskin  N.P.,  which  gauges  satisfaction  derived  from
professional  activities.

Our  study  encompasses  two  primary  groups.  The  first
group  comprises  student  journalists  enrolled  in  the
specialization of “Journalism and Social Communications” at
the  Educational  and  Scientific  Institute  of  Journalism,  a
constituent of Taras Shevchenko National University of Kyiv.
This group consists of 48 participants, with an average age of
19 years (all female).

Given the inherent differences in the age and professional
experience  of  journalists  and  students,  full  age  equivalence
between  the  two  groups  is  unattainable.  This  divergence  is
because  entering  the  realm  of  professional  journalism  is
accompanied by a period of professional adaptation, typically
occurring between the ages of 23 to 25. Moreover, the journey
toward  professional  maturity  necessitates  a  considerable
amount  of  time.  Therefore,  the  criteria  for  selecting
respondents for the group of professional journalists included
having  a  minimum  of  two  years  of  professional  experience.
Consequently, we have selected two groups of 48 individuals
each, aged 25 and 19 years, to facilitate a comparative analysis
of  the  individual  psychological  characteristics  of  journalists
and students, (we selected 48 journalists from 110 participants,
thus our general sample was 158 persons).

The  research  instruments  were  administered  to  the
participants through an online platform using Google Forms,
ensuring anonymity and confidentiality. If the person refuses to
take  part  in  the  research  he/she  might  stop  at  any  stage  and
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cancel the sending of the form or inform the researcher after
sending it (we did not have such cases). All statistical analyses
were conducted using SPSS 21.

4. RESULTS AND DISCUSSION

Certainly,  it  is  essential  to  conduct  distinct  analyses  of
personal  characteristics  and  self-esteem,  considering  their
distinct nature. The results of the MANOVA test focusing on
personal qualities are summarized in Table 1. This analytical
approach  ensures  a  comprehensive  exploration  of  the
differences  between  the  two  groups,  shedding  light  on  the
intricate facets of personal attributes in the context of student
journalists and their professional counterparts.

Indeed,  the  analysis  reveals  that  the  null  hypothesis  is
confirmed in the context of personal characteristics, indicating
an  absence  of  significant  differences  between  student
journalists  and  professional  journalists  in  areas  such  as
temperament,  personal  qualities,  and  values.

However, it is crucial to remain vigilant about potentially
overlooked  results.  Let  us  closely  examine  the  variables
included in the MANOVA. Out of the 46 variables in the list,
13 variables differ in both groups, as outlined in Table 2.

Firstly, these variables in Table 2 serve merely as pointers
for future research, given that MANOVA results indicate the
absence of significant differences in the realm of personality
traits between the groups.

Secondly, it is crucial to note a few key aspects:

• The variables listed in Table 2 align closely with findings
from comparisons between journalists and individuals in other
professions  [15].  This  similarity  suggests  that  students  and
non-journalist  professionals  share  certain  traits,  potentially
linked to their professional self-concept, which merits further
exploration.

•  As  highlighted  in  the  review  section,  age  peculiarities
exert a significant influence on the results. Generally, students’
indicators  in  Table  2  tend  to  be  lower  than  in  professional
journalists. Many of these non-significant differences may be
attributed  to  the  age  and  professional  experience  gap;
characteristics  like  nonconformity,  self-orientation,  and
ambition often typify younger individuals.  Thus,  the broader
issue of age disparities between students and professionals, not
limited to the journalism profession, is worth investigating.

•  The  nature  of  these  variables,  encompassing  multiple
dimensions  like  temperament  structure  (ergonicity,  social
ergonicity,  social  tempo),  personal  and  interpersonal  traits
(warmth,  conformity,  social  intelligence,  external  negative
motivation,  career  involvement),  and  values  (material  well-
being),  suggests  the  randomness  of  these  differences.  This
emphasizes the absence of significant disparities in the realm
of personality traits, urging a reevaluation of other areas such
as self-concept or self-esteem.

Additionally, it is essential to consider other variables that
were not featured in Table 2 due to the lack of statistically

Table 1. The results of MANOVA on the personal qualities of students and journalists.

Effect Value F Hypothesis df Error df Sig. Partial Eta Squared

Journalist & Students

Pillai’s Trace 516 1,344 42,000 53,000 153 516
Wilks’ Lambda 484 1,344 42,000 53,000 153 516

Hotelling’s Trace 1,065 1,344 42,000 53,000 153 516
Roy’s Largest Root 1,065 1,344 42,000 53,000 153 516

Table 2. The differences in personal qualities between students and journalists (MANOVA).

- Significance Level
The Average Value in

Journalists
N=48

The Average Value
in Students

N=48

Partial Eta
Squared

Individual-psychological properties (personal qualities): - - - -
А (Reserved/Warmth) 0,012 5 (50%) 3,8 (38%) 0,066

H (Social Boldness/Shyness) 0,035 5,2 (52%) 4,2 (42%) 0,047
Q2 (Self-Reliant/Group-Oriented) 0,01 4,5 (45%) 5,6 (56%) 0,068

F2 (Extraversion/Introversion) 0,014 5,9 (59%) 4,8(48%) 0,063
F4 (Conformity) 0,001 4,8 (48%) 6 (60%) 0,113

Ergonicity 0,02 7,1 (59%) 5,6 (47%) 0,056
Social ergonicity 0,019 8,4 (70%) 7 (58%) 0,057

Social tempo 0,000 8,8 (73%) 6,9 (58%) 0,157
External negative motivation 0,047 2,8 (56%) 3,2 (64%) 0,041

Career involvement 0,001 27,1 (77%) 23,8 (68%) 0,111
Social intelligence 0,001 61% 56% 0,113

Material well-being (value) 0,017 2,8 (47%) 3,5 (58%) 0,059
Social activity (value) 0,012 3,7 (62%) 3,1 (52%) 0,066
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significant differentiation in both groups. These encompass a
wide range of temperament properties (tempo, plasticity, social
plasticity,  pace,  social  pace,  emotionality,  and  social
emotionality),  personal  traits  (reasoning,  emotional  stability,
dominance,  liveliness,  rule-consciousness,  sensitivity,
vigilance, abstractedness, privateness, apprehension, openness
to change, perfectionism, tension, etc.), as well as internal and
positive  external  motivation,  and  specific  values  (recreation,
hedonism,  mercy,  love,  cognition,  influence,  respect,
communication,  and  health).

The  study’s  results  also  include  extensive  correlations
identified between variables. These correlations, ranging from
low  to  moderate  (from  0.2  to  nearly  0.6)  as  detailed  in
Appendix 1, highlight the intricate interconnections among the
characteristics under consideration.

Notably,  there  is  a  substantial  number  of  significant
connections  between  personal  qualities  (as  per  Cattell’s
factors) and temperament characteristics. Comparatively fewer
significant correlations are observed in motivation-related traits
(such as external negative motivation and career involvement),
with the lowest number found in the realm of values. This trend
indicates  that  a  higher  volume  of  correlations  exists  at  the
foundational level (temperament) and decreases as the analysis
ascends to higher psychological attributes (human values).

The second segment of this research delves into discerning
disparities  between  students  and  journalists  in  terms  of  self-
esteem. This section incorporates four distinct aspects of self-
esteem  and  a  comprehensive  array  of  variables,  which  are
subjected  to  another  MANOVA  test.  The  outcomes  of  this

analysis are encapsulated in Table 3.

Indeed, in contrast to the previous analysis, the results this
time point towards the rejection of the null hypothesis. With a
high degree of probability, differences in self-esteem between
students and journalists have been identified. The four distinct
aspects  of  self-esteem  provide  a  nuanced  understanding  of
these variations. To comprehend these specific differences, a
detailed examination of Table 4 is imperative.

Here, we have differences in assessment of hard skills/ the
operational  activity  aspect  (understanding  of  journalism
peculiarities) and self-esteem of result (general job satisfaction,
professional responsibility).

Interestingly,  there  is  no  significant  discrepancy  in
professional  qualities,  including  cognitive,  emotional,  and
practical qualities, as assessed through the author’s technique
for researching journalist’s professionally important qualities
(personal aspect of self-esteem). Cognitive qualities encompass
attributes such as analytical thinking and polymathy, emotional
stability qualities encompass adaptiveness and stress resistance,
and practical qualities include creative approach, observation,
and  reflexivity.  However,  it  is  noteworthy  that  all  these
qualities tend to be slightly higher in professional journalists
(Table 5).

These  findings  highlight  that  while  there  are  discernible
differences in certain dimensions between student journalists
and professional journalists, there is also a considerable degree
of overlap in various temperament properties, personal traits,
external  motivations,  values,  and  professional  qualities.  This
nuanced understanding sheds light on the intricate dynamics

Table 3. The results of MANOVA on the self-esteem of students and journalists.

Effect Value F Hypothesis df Error df Sig. Partial Eta Squared

Journalist & Students

Pillai’s Trace ,378 2,145 21,000 74,000 ,009 ,378
Wilks’ Lambda ,622 2,145 21,000 74,000 ,009 ,378

Hotelling’s Trace ,609 2,145 21,000 74,000 ,009 ,378
Roy’s Largest Root ,609 2,145 21,000 74,000 ,009 ,378

Table 4. The differences in self-esteem elements between students and journalists (MANOVA).

- Significance Level
The Average Value of

Journalists
N=48

The Average Value of
Students

N=48

Partial Eta
Squared

Understanding the peculiarities of the journalists’
profession (hard skills assessment) 0,017 8,4 (84%) 7,6 (76%) 0,059

General job satisfaction 0,01 19 (53%) 18 (50%) 0,069
Professional Responsibility 0,003 1,1 (55%) 0,6 (30%) 0,093

Table 5. The average indicators of students and journalists in professional quality.

- The Average in Journalists
N=48

The Average in Students
N=48

Cognitive qualities 36 (80%) 35 (78%)
Emotional stability qualities 36 (80%) 34 (76%)

Practical qualities 33 (83%) 32 (80%)
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within  the  field  of  journalism  and  the  development  of
individuals  within  this  profession.

In  examining  the  various  aspects  of  professional  self-
esteem,  it  becomes  evident  that  there  are  no  significant
differences  in  the  personal  aspect,  suggesting  that  these
findings  may  be  generalizable  to  the  broader  population.
Similarly,  when  scrutinizing  the  operational  activity  aspect,
particularly  in  relation  to  soft  skills,  a  comparable  situation
emerges.  The  “Method  of  Studying  Journalist’s  Professiona-
lism”  by  Zakirzyanova  L.A.,  comprises  eight  scales
encompassing both soft and hard skills (self-control, clear life
priorities,  clear  personal  goals,  self-development,  problem-
solving  skills,  communication  skills,  creative  approach,  and
understanding the peculiarities of the journalists’ profession),
we have identified differences solely in the evaluation of hard
skills, as indicated in Table 4. This outcome is expected, given
that students have yet to acquire the hard skills characteristic of
professional journalists.

Within  the  assessment  of  potential  self-esteem,  no
significant  distinctions  have  emerged.  However,  when
examining  the  self-esteem  of  result,  specifically  via  the
“Integral Satisfaction with Work” questionnaire, we do observe
differences. Notably, general job satisfaction, satisfaction with
achievements, and professional responsibility all score higher
among professional  journalists  compared to  students.  On the
other hand, there are no notable differences between the two
groups in terms of interest, satisfaction with relationships with
colleagues  or  superiors,  levels  of  assertion,  financial
motivation,  or  satisfaction  with  work/study  conditions.

Significantly,  when  considering  the  comparison  of  self-
esteem,  the  observed  effect  sizes  fall  within  the  range  of
moderate to high. This is noteworthy when we define a 0.1 Eta
Squared as a significant effect and 0.05 as a moderate effect.

These  findings  underscore  that  there  are  noteworthy
disparities  in  professional  self-esteem  between  student
journalists and their professional counterparts, particularly in
satisfaction and a sense of professional responsibility.

In conclusion, it is worth noting that the MANOVA results
indicate  non-significant  total  differences  in  personal
characteristics,  or personality traits,  between the two groups,
and the significance found in self-esteem disparities.

CONCLUSION

The  findings  from  this  study  elucidate  several  key
conclusions  regarding  the  distinctions  between  student
journalists  and  their  professional  counterparts:

1.  There  are  no  significant  differences  between  students
and  journalists  in  terms  of  personality  traits,  encompassing
temperament, personal, and interpersonal properties, as well as
values. However, certain variables were identified in students,
showing a pattern similar to that found in other non-journalist
professionals  when  compared  with  journalists.  This
observation  might  be  linked  to  differences  in  students’
professional  self-concept  in  comparison  with  journalists’.

2. Noteworthy differences between students and journalists
emerged  in  the  realm  of  professional  self-esteem,

demonstrating  a  moderate  effect  size.  Specifically,  students
exhibited  lower  assessments  in  hard  skills  which  resulted  in
low self-esteem. These results could be attributed to the limited
professional  achievements  and  experiences  among  students,
which is quite evident. A similar trend, albeit lacking statistical
significance,  was  observed  in  the  personal  aspect  of  self-
esteem, including cognitive and emotional  stability qualities.
These findings underscore the disparities in professional self-
concept, indicating a need for further in-depth research in this
area.
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APPENDIX 1

Appendix 1. Correlations between personal characteristics.

-
А Н Q2 F2 F4 Ergonicity Soc.

Ergonicity
Soc.

Tempo
Extern.

Neg.
Motiv.

Career
Involvement

Social
Intelligence

Material
Well-being

Social
Activity

А

Pearson
Correlation

1 ,207* -,349** ,562** -,565** ,275** ,427** ,247* -,188 ,305** ,144 -,107 ,119

Sig. (2-
tailed) - ,043 ,000 ,000 ,000 ,007 ,000 ,015 ,066 ,003 ,161 ,299 ,248

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Н

Pearson
Correlation

,207* 1 -,234* ,693** -,170 ,260* ,244* ,252* -,355** ,057 ,214* -,142 ,103

Sig. (2-
tailed)

,043 - ,022 ,000 ,099 ,010 ,017 ,013 ,000 ,581 ,036 ,168 ,319

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Q2

Pearson
Correlation

-,349** -,234* 1 -,591** ,561** -,227* -,438** -,352** ,217* -,151 -,338** ,132 -,315**

Sig. (2-
tailed)

,000 ,022 - ,000 ,000 ,026 ,000 ,000 ,034 ,142 ,001 ,200 ,002

N 96 96 96 96 96 96 96 96 96 96 96 96 96

F2

Pearson
Correlation

,562** ,693** -,591** 1 -,385** ,471** ,497** ,372** -,379** ,277** ,323** -,093 ,303**

Sig. (2-
tailed)

,000 ,000 ,000 - ,000 ,000 ,000 ,000 ,000 ,006 ,001 ,368 ,003

N 96 96 96 96 96 96 96 96 96 96 96 96 96

F4

Pearson
Correlation

-,565** -,170 ,561** -,385** 1 -,251* -,389** -,291** ,060 -,253* -,124 ,095 -,121

Sig. (2-
tailed)

,000 ,099 ,000 ,000 - ,014 ,000 ,004 ,558 ,013 ,228 ,356 ,241

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Ergonicity

Pearson
Correlation

,275** ,260* -,227* ,471** -,251* 1 ,223* ,323** -,182 ,502** ,173 ,049 ,264**

Sig. (2-
tailed)

,007 ,010 ,026 ,000 ,014 - ,029 ,001 ,077 ,000 ,092 ,636 ,009

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Social
ergonicity

Pearson
Correlation

,427** ,244* -,438** ,497** -,389** ,223* 1 ,472** -,220* ,240* ,269** ,043 ,323**

Sig. (2-
tailed)

,000 ,017 ,000 ,000 ,000 ,029 - ,000 ,031 ,019 ,008 ,678 ,001

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Social tempo

Pearson
Correlation

,247* ,252* -,352** ,372** -,291** ,323** ,472** 1 -,251* ,151 ,367** -,261* ,189

Sig. (2-
tailed)

,015 ,013 ,000 ,000 ,004 ,001 ,000 - ,014 ,141 ,000 ,010 ,065

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Ext.negat.motiv.

Pearson
Correlation

-,188 -,355** ,217* -,379** ,060 -,182 -,220* -,251* 1 -,141 -,218* ,059 -,193

Sig. (2-
tailed)

,066 ,000 ,034 ,000 ,558 ,077 ,031 ,014 - ,171 ,033 ,567 ,060

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Career
involvement

Pearson
Correlation

,305** ,057 -,151 ,277** -,253* ,502** ,240* ,151 -,141 1 ,257* ,088 ,344**

Sig. (2-
tailed)

,003 ,581 ,142 ,006 ,013 ,000 ,019 ,141 ,171 - ,011 ,396 ,001

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Social
intelligence

Pearson
Correlation

,144 ,214* -,338** ,323** -,124 ,173 ,269** ,367** -,218* ,257* 1 -,345** ,124

Sig. (2-
tailed)

,161 ,036 ,001 ,001 ,228 ,092 ,008 ,000 ,033 ,011 - ,001 ,227

N 96 96 96 96 96 96 96 96 96 96 96 96 96
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-
А Н Q2 F2 F4 Ergonicity Soc.

Ergonicity
Soc.

Tempo
Extern.

Neg.
Motiv.

Career
Involvement

Social
Intelligence

Material
Well-being

Social
Activity

Material well-
being

Pearson
Correlation

-,107 -,142 ,132 -,093 ,095 ,049 ,043 -,261* ,059 ,088 -,345** 1 ,000

Sig. (2-
tailed)

,299 ,168 ,200 ,368 ,356 ,636 ,678 ,010 ,567 ,396 ,001 - 1,000

N 96 96 96 96 96 96 96 96 96 96 96 96 96

Social activity

Pearson
Correlation

,119 ,103 -,315** ,303** -,121 ,264** ,323** ,189 -,193 ,344** ,124 ,000 1

Sig. (2-
tailed)

,248 ,319 ,002 ,003 ,241 ,009 ,001 ,065 ,060 ,001 ,227 1,000 -

N 96 96 96 96 96 96 96 96 96 96 96 96 96
Note: **. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).
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